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ABSTRAK 

 
Judul Penelitian : Strategies for Fostering Nationalism through Buya Hamka's Sufism 

Educational Lens in the Digital Era 

Ketua Peneliti : Hero Gefthi Firnando, S.Ag, M.Pd 

Anggota : 

Kata Kunci : Buya Hamka; Sufism; nationalism; education; Digital Era.. 

 

 

 

Penelitian ini mengkaji bagaimana pendidikan tasawuf Buya Hamka dapat menumbuhkan 

semangat nasionalisme di era digital. Studi ini menggunakan pendekatan hermeneutika 

fenomenologis dan analisis konten untuk mengekstrak dan menganalisis pandangan Buya Hamka 

tentang kecerdasan spiritual dan perannya dalam menumbuhkan kemurnian sosial. Temuan ini 

mengungkapkan strategi dari Buya Hamka untuk mempromosikan nasionalisme di era digital 

dengan memasukkan prinsip dan praktik Sufisme ke dalam kerangka pendidikan. Hamka 

menganggap Sufisme sebagai kekuatan pemersatu yang mampu melampaui perpecahan 

berdasarkan kesatuan dan wilayah. Sufisme memberikan kesamaan bagi orang Indonesia dari 

berbagai latar belakang untuk bersatu di bawah identitas Islam bersama. Lebih lanjut, ia 

berpendapat pentingnya dimensi batin dan spiritual Islam, seperti disiplin spiritual, sebagai 

komponen integral dari pendidikan Islam. Pendidikan harus menekankan peningkatan 

kecerdasan kognitif dan memelihara kualitas seperti kasih sayang, kerendahan hati, dan 

integritas. Dalam pandangan Hamka, pendidikan Islam menggabungkan ajaran Islam tradisional, 

prinsip tasawuf, dan komitmen untuk mengembangkan karakter kebangsaan yang kuat. 
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ABSTRACT 

 
Judul Penelitian : Strategies for Fostering Nationalism through Buya Hamka's Sufism 

Educational Lens in the Digital Era 

Ketua Peneliti : Hero Gefthi Firnando, S.Ag, M.Pd 

Anggota : 

Kata Kunci : Buya Hamka; Sufism; nationalism; education; Digital Era. 

 

 

This study examines how Buya Hamka's Sufism education can foster the spirit of nationalism 

in the digital era. This study employs the phenomenological hermeneutic and content 

analysis approaches to extract and analyze Buya Hamka's  views  on  spiritual 

intelligence and its role in fostering social purity. The findings reveal strategies from 

Buya Hamka to promote nationalism in the digital age by incorporating Sufismprinciples 

and practices into the educational framework. Hamka considers Sufism a unifying force 

capable of transcending divisions based onethnicity and region. Sufism provides a common 

ground for Indonesians of various backgrounds to unite under a shared Islamic identity.Further, 

he argues the significance of Islam's inner and spiritual dimensions, such as spiritual 

discipline, as integral components of Islamic education. Education should stress elevating 

cognitive intelligence and nurture qualities such as compassion, humility, and integrity.In 

Hamka's view, Islamic education combines traditional Islamic teachings, Sufismprinciples, and 

a commitment to developing a strong nationalcharacter. 



 

 

Introduction 

BAB I 

PENDAHULUAN 

Technology integration into various aspects of contemporary life has led 

to profound transformations in social dynamics, affecting education, cultural 

perspectives, and national identity.1 In Indonesia, a country facing the challenges 

and opportunities of the digital era, the importance of the teachings and 

principles of Buya Hamka, a respected Islamic scholar and advocate of Sufism 

education, becomes increasingly relevant. As technology advances rapidly, 

Indonesian society struggles to preserve traditional values while embracing 

inevitable modern innovations.2 

Nationalism is a crucial element that must be maintained and enhanced 

amidst the digital revolution. Technology changes how individuals interact with 

information, education, and culture, potentially eroding cultural identity.3 For 

instance, social media and other digital platforms can disseminate content that 

conflicts with local values, weakens national bonds, and influences the younger 

generation's perception of their cultural identity.4 Hence, the role of Sufism 

education by Buya Hamka, emphasizing spiritual growth, ethical conduct, and 

deep connection with cultural roots, becomes significant. 

Contemporary education faces challenges in maintaining traditional values 

amid the wave of digitization. This transformation offers opportunities for cultural 

exchange, information dissemination, and broader education but also threatens the 

sustainability of cultural identity. Digital technology provides significant 

opportunities to enhance access to education and broaden horizons, but it also 

carries the risk of cultural homogenization and the loss of local wisdom. 

Therefore, exploring the principles of Sufism education, especially those taught 

by Buya Hamka, is crucial to finding strategies to instill nationalist values in the 

modern context. 

Buya Hamka has made outstanding contributions to Islamic and Sufism 

education in Indonesia.5 His teachings emphasize spiritual growth, ethical 

behavior, and deep connections with cultural roots, highly relevant in the current 

social and technological context. Buya Hamka is a scholar, intellectual, and 

prolific writer whose works reflect traditional values and modern thinking.6 By 

studying Buya Hamka's ideas, we can find ways to integrate Sufism values into 

modern education, helping to preserve national identity in the digital era. 

Thus, this study will examine how Buya Hamka's Sufism educational 

principles can be strategically employed to foster nationalism in the digital era. 

This study aims to unravel potential strategies embedded in Sufism education, 

providing insights for educators, policymakers, and scholars navigating the 

challenges and opportunities in the digital landscape. By exploring Buya Hamka's 

approach to Sufism education, this research hopes to discover effective methods 
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for integrating spiritual and cultural values into modern education, thus creating a 

generation that is not only technologically competent but also strong in national 

identity and morality.7 

The urgency of this study is emphasized by the current need to maintain and 

promote national identity amidst the ongoing digital revolution. In an era marked 

by rapid technological advancement, understanding how Sufism education, as 

supported by Buya Hamka, can contribute becomes paramount. The uniqueness of 

this study lies in integrating Sufism principles with modern education and 

nationalism, particularly in the digital context.8 Buya Hamka offers a perspective 

that combines spirituality with modernity, providing a framework to balance 

technological progress with cultural preservation. By exploring Buya Hamka's 

ideas, this study provides a fresh perspective on how Sufism ethics can shape 

character and national identity in contemporary times. 

This study is also essential to guide educators and policymakers in designing 

relevant curricula and education strategies for the digital age. By integrating 

Sufism teachings into the education system, individuals who are competent in 

digital skills and have spiritual depth and a solid commitment to national values 

can be created. This study is expected to build a younger generation ready to face 

global challenges without losing their identity as a culturally and spiritually 

prosperous Indonesian nation. 
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Literature Review 

BAB II 

TINJAUAN PUSTAKA 

In delving into the landscape of fostering nationalism in the digital era, an 

extensive literature review becomes imperative to comprehend the existing body 

of knowledge. Numerous studies have explored the intersection of technology, 

education, and national identity, shedding light on diverse strategies and 

frameworks employed across different contexts. 

However, within the Indonesian context, a distinct gap is discernible 

concerning integrating Sufism educational principles, as advocated by Buya 

Hamka, into the discourse of nationalism in the digital age. This review will 

meticulously examine previous research efforts to uncover the various 

perspectives and methodologies in addressing similar themes, providing a 

comprehensive foundation for the proposed study. 

Several studies have examined the complexities of fostering nationalism in 

the digital age. These studies highlight the challenges posed by the rapid flow of 

information, diverse online communities, and the rise of alternative narratives. 

Castells explores how globalization and the internet have impacted national 

identities, arguing that individuals now form their identities through complex 

interactions with global and local forces.9 Then, Tomlinson examines the use of 

digital technologies by nation-states and nationalist groups to promote their 

agendas, highlighting the potential for positive and negative consequences. 10 

Again, Breuilly critically examines diverse theoretical frameworks concerning 

nationalism and ethnicity, exploring their expressions in the digital realm. By 

delving into the multifaceted dimensions of these concepts, the volume aims to 

contribute to a nuanced understanding of how nationalism and ethnicity manifest 

and evolve in the ever-evolving landscape of the digital era. The review 

encompasses many perspectives, illuminating the intersection between traditional 

theories and contemporary digital dynamics. This comprehensive exploration is 

valuable for scholars, researchers, and anyone interested in comprehending the 

complex interplay between nationalism, ethnicity, and the digital sphere.11 

Then, regarding Buya Hamka. Although Buya Hamka's contributions to 

Islamic scholarship and education have been studied extensively, the potential of 

applying his Sufism-inspired educational lens to foster nationalism in the digital 
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era remains unexplored. Some relevant research includes a study by Kusnadi et al. 

that discusses Hamka's eco-Sufism, as presented in his book Tafsīr al-Azhār, 

addressing environmental damage caused by an anthropocentric paradigm. 

Hamka's Sufism-influenced interpretation of Qur'anic verses proposes five 

conservation efforts: strengthening faith through nature, recognizing natural order 

as God's manifestation, fostering longing for God through nature contemplation, 

managing nature as a means to return to God, and expressing gratitude by sharing 

natural resources.12 Then, Aljunied explores Hamka's intellectual contributions as 

a religious reformer, analyzing his efforts to redefine Sufism in the Malay World. 

Hamka's interpretations focus on the origins, parameters, and purposes of Sufism, 

influencing the ongoing debates and polarizations within local Malay societies.13 

Bruinessen also examines the role of Sufism thought in shaping educational 

practices in Indonesia, highlighting its potential for promoting tolerance and moral 

development.14 Last but not least is Hefner, who studies the complex relationship 

between Islamic thought and nationalism in Indonesia, offering insights into 

potential synergies and tensions.15 

This proposed study, however, presents a distinctive approach by merging 

the realms of nationalism and Sufism education within the Indonesian context, 

with a specific emphasis on the teachings of Buya Hamka. Hamka's Sufism 

educational lens, characterized by its focus on moral values, critical thinking, and 

interfaith dialogue, provides a unique framework to explore how it can 

strategically contribute to shaping a positive and inclusive form of nationalism. 

By intertwining these two concepts, this study aims to unravel the potential 

combination between Sufism education and nationalism, shedding light on how 

Hamka's teachings can guide the development of a constructive national identity. 

Furthermore, this study extends its focus to the digital era, acknowledging 

the profound impact of the internet and social media on contemporary societal 

dynamics. By recognizing digital platforms' unique challenges and opportunities, 
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the study seeks to develop practical strategies for leveraging these technologies to 

promote constructive national identity formation. This research aims to provide 

insights into how Hamka's Sufism educational philosophy can be adapted and 

effectively communicated online to foster a positive sense of nationalism. 

This study is particularly significant in applying Hamka's educational 

philosophy to contemporary issues, such as digital nationalism. The existing 

research gap pertains to applying Buya Hamka's educational philosophy to 

contemporary digital nationalism issues. This study addresses this gap by delving 

into unexplored terrain and applying Buya Hamka's educational philosophy to 

contemporary issues, notably digital nationalism in Indonesia. The research offers 

a unique contribution by venturing into this uncharted territory, providing fresh 

perspectives and knowledge. It enriches the discourse on the intersection of Sufism 

education, nationalism, and the digital age in Indonesia, introducing insights that 

have not been thoroughly investigated. 

Through this research, the study seeks to illuminate how Buya Hamka's 

teachings can be strategically employed to navigate the complexities of 

nationalism in the digital era. By presenting novel insights and perspectives, the 

study aims to enhance understanding in this area and offer practical implications 

for educators, policymakers, and scholars grappling with contemporary societal 

challenges. Thus, the significance of this study lies in its capacity to bridge the 

divide between traditional educational principles and modern challenges, 

proposing innovative approaches to tackling digital nationalism in Indonesia. 
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Method 

BAB III 

METODOLOGI PENELITIAN 

This research employs a literature review, explicitly relying on library 

research as the primary methodology, supplemented by a qualitative approach. 

The literature review is conducted to gather relevant information about Buya 

Hamka's contributions to Sufism education and digital nationalism issues. A 

qualitative approach is then used to analyze and interpret the data obtained from 

primary sources, such as the writings of Buya Hamka. Thus, combining a literature 

review and a qualitative approach enables this research to gain a profound 

understanding of the concepts discussed and generate valuable insights into 

integrating Sufism values in the context of modern education and nationalism in 

the digital era. 

The data collection in this study encompasses two key elements. Firstly, 

primary data is acquired directly by the author from the source through firsthand 

observation. The primary authorities in this research are the works authored by 

Buya Hamka, especially those about his Sufism educational perspectives. The 

second element involves collecting secondary data by examining and studying 

theories in various literature related to the research topic.17 This includes sourcing 

and reconstructing information from books, journals, and existing research to 

understand the subject comprehensively. 

To articulate the significance of spiritual intelligence in addressing 

contemporary social challenges, the author utilizes the content analysis method to 

extract and analyze Buya Hamka's views on spiritual intelligence and its role in 

fostering social purity. Furthermore, the study incorporates a phenomenological 

hermeneutic approach to interpret Buya Hamka's thoughts concerning spiritual 

intelligence in the context of social piety education during the modern era. 

Combining these methodologies offers a holistic understanding of how Buya 

Hamka's Sufism educational lens, emphasizing moral values, critical thinking, and 

interfaith dialogue, can strategically contribute to cultivating a positive and 

inclusive form of nationalism in the digital era. 
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BAB IV 

HASIL PENELITIAN DAN PEMBAHASAN 

Results and Discussion 

Buya Hamka and His Sufism Thoughts 

The life and intellectual contributions of Buya Hamka represent a beacon 

of enlightenment in the vast tapestry of Islamic scholarship, particularly within 

the context of Indonesia.18 Born on February 10, 1908, in Minangkabau, West 

Sumatra, he was given the name Haji Abdul Malik Karim Amrullah. His journey, 

a fascinating odyssey that traversed the realms of knowledge, spirituality, and 

societal transformation, has left an indelible mark on Indonesia's cultural, 

educational, and spiritual landscape.19 This exploration seeks to delve deeply into 

the multifaceted life of Buya Hamka, emphasizing his Sufism perspectives and 

elucidating how his life experiences shaped his profound thoughts on Sufism and 

education. 

Buya Hamka's early years unfolded against a dynamic and evolving 

Minangkabau society. It was a period marked by profound socio-cultural changes 

as Indonesia grappled with the complexities of colonial rule. The Minangkabau 

community, renowned for its rich cultural heritage and matrilineal traditions, 

provided a fertile ground for the budding intellect of young Hamka.20 Raised in a 

devout Islamic environment, he was immersed in the teachings of the Quran and 

the vibrant local traditions that permeated his upbringing. 

Hamka displayed an insatiable curiosity and a thirst for knowledge from a 

young age, setting him apart from his peers. His early education included 

traditional Islamic studies, where he learned Arabic, memorized the Quran and 

delved into the classical works of Islamic scholarship.21 However, the broader 

intellectual currents of the time, both within and outside the Islamic tradition, 

would shape the contours of his intellectual trajectory. 

Hamka's intellectual journey took a significant turn in the 1920s and 1930s 

when he encountered the works of prominent Sufism scholars and philosophers.22 

The mystical dimensions of Sufism captivated his imagination, offering him a 

profound understanding of Islam that transcended the confines of legalistic 

interpretations.23 His encounters with the writings of Rumi, Ibn Arabi, and other 

Sufism luminaries ignited a spiritual awakening, leading him to delve deeper into 

the esoteric dimensions of Islamic thought. 

In parallel, the socio-political landscape of Indonesia was undergoing 

seismic shifts. The quest for independence from Dutch colonial rule stirred the 

nation's collective consciousness. This period influenced Hamka, aligning his 

intellectual pursuits with broader social and political transformation currents.24 
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During these formative years, he began articulating his thoughts on the 

intersection of spirituality, education, and societal change. 

Buya Hamka's journey into the world of Sufism did not entail a departure 

from the foundations of Islamic thought. Instead, it enriched his understanding 

of Islam, infusing it with a profound spirituality that transcended mere rituals.25 

Sufism, for Hamka, became a transformative force that sought to cultivate the 

inner dimensions of faith, emphasizing Islam's experiential and contemplative 

aspects.26 

His Sufism perspectives, firmly grounded in the teachings of the Quran and 

the traditions of Prophet Muhammad, offered a holistic vision of Islamic 

education.27 In Hamka's view, education was not a mere accumulation of facts 

but a transformative journey of the soul.28 It was a process through which 

individuals could attain spiritual refinement and contribute meaningfully to 

society. 

Buya Hamka's thoughts on Sufism and education were not abstract 

philosophical musings but deeply intertwined with his lived experiences. His 

immersion in Sufism teachings and practices became a guiding light in shaping 

his educational philosophy. Education, for Hamka, was a means to instill moral 

values, foster spiritual growth, and nurture individuals who would contribute 

positively to the well-being of society.29 His experiences as a student and later as 

an educator provided him with practical insights into the challenges and 

opportunities within the educational landscape. Hamka believed in a balanced 

education that integrated both religious and worldly knowledge. His vision went 

beyond rote memorization, encouraging critical thinking, creativity, and a deep 

connection with the divine. 

The nexus between Sufism and education, as envisioned by Buya Hamka, 

reached its pinnacle in the 1980s and 1990s. It rested on the idea of nurturing 

holistic individuals. Sufism was seamlessly integrated into the educational 

framework, emphasizing inner purification and closeness to God.30 The goal was 

to produce scholars well-versed in theological debates and cultivate individuals 

who embodied Islam's ethical and spiritual principles. 

Hamka's educational philosophy was a departure from the 

compartmentalized approach in some contemporary educational systems. He 

advocated for an education that harmonized life's spiritual and material aspects, 

fostering a well-rounded individual capable of navigating the complexities of the 

modern world while remaining rooted in Islamic values.31 Buya Hamka's 

influence extended far beyond the boundaries of his homeland. His prolific 

writings, encompassing various subjects from theology and history to literature 

and social issues, resonate with readers.32 The legacy of his Sufism perspectives 

on education is a source of inspiration for educators, scholars, and spiritual 
50 



seekers. 

In the digital era, where the challenges of globalization and rapid societal 

changes are more pronounced than ever, Buya Hamka's Sufism educational lens 

offers a timeless guide.33 The integration of spiritual intelligence, as advocated by 

Hamka, becomes a salient aspect of addressing contemporary social challenges. 

His emphasis on holistic education, moral values, and spiritual growth provides a 

compass for individuals navigating the complexities of the modern world. 

In the current landscape, where the lines between tradition and modernity 

are blurred, Buya Hamka's thoughts on Sufism and education maintain a striking 

relevance. The principles he espoused transcend temporal and geographical 

boundaries, offering insights that resonate with the core of human existence. 

Integrating spiritual intelligence into education is a compelling solution to the 

contemporary social challenges that permeate our globalized societies. The 

content analysis method, as employed by researchers, becomes a valuable tool in 

extracting and analyzing Buya Hamka's views on spiritual intelligence.34 By 

scrutinizing his writings and speeches, researchers can unveil the nuanced layers 

of his thoughts and discern the intricate connections between spiritual intelligence 

and societal well-being. 

The phenomenological hermeneutic approach adds another layer of depth 

to this exploration. By interpreting Buya Hamka's thoughts within the context 

of social piety education during the modern era, the author begins to understand 

the profound implications of spiritual intelligence in shaping individual characters 

and the collective ethos of societies. The exploration of Buya Hamka's life and 

Sufism thoughts unveils a tapestry woven with intellectual curiosity, spiritual 

awakening, and a profound commitment to holistic education.35 His legacy serves 

as a testament to the enduring relevance of Sufism in shaping not only individual 

lives but also the broader contours of societal transformation. As we delve deeper 

into the intricacies of his journey, we find not just a scholar but a visionary whose 

thoughts continue to illuminate the path toward a balanced and spiritually 

enriched society. 

Buya Hamka's life and Sufism perspectives testify that education, 

grounded in spirituality and moral values, becomes a transformative force for 

individuals and societies. His legacy invites us to ponder the timeless wisdom 

encapsulated in the intersection of Sufism and education, providing a roadmap 

for navigating the complexities of the modern world with grace, integrity, and a 

deep connection to the divine. 

 

Sufism and Nationalism in Buya Hamka's Philosophy 

Buya Hamka's philosophical framework is a fascinating blend of Sufism, 

the mystical dimension of Islam, and fervent nationalism. This convergence 
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reflects his profound efforts to synthesize spiritual depth with a commitment to 

Indonesia's cultural identity and independence.36 Hamka's engagement with 

Sufism is evident in his emphasis on Islam's inner, spiritual dimension.37 

Tasawwuf, or Sufism mysticism, was crucial in shaping his worldview. The 

convergence begins with his recognition of the transformative potential within 

individuals through Sufism practices. The Sufism path, as Hamka envisioned it, 

became a means for personal spiritual growth and fostering a collective 

consciousness. 

On the nationalist front, Hamka's writings and teachings are steeped in a 

love for Indonesia's cultural heritage. His vision was not merely about political 

independence but also about preserving and celebrating the diverse cultures and 

traditions within the Indonesian archipelago. The convergence occurred as Hamka 

sought to align Sufism principles to build a united and culturally rich nation.38 

Hamka's vision positions Sufism as a catalyst for promoting national unity 

and identity. He saw Sufism principles as a unifying force capable of transcending 

divisions based on ethnicity and region.39 Sufism provided a common ground for 

Indonesians of various backgrounds to come together under the umbrella of a 

shared Islamic identity. The idea of spiritual unity in Sufism resonated with 

Hamka's broader vision for Indonesia. The Sufism emphasis on the oneness of 

being (Waḥdat al-Wujūd) may have influenced Hamka's belief in the 

interconnectedness of the diverse communities within the nation.40 This spiritual 

and cultural interconnectedness became a cornerstone in his efforts to promote 

harmony and unity. 

Furthermore, Hamka's commitment to national identity is reflected in his 

portrayal of Islam as a unifying factor.41 He believed the shared spiritual 

experiences fostered through Sufism practices could serve as a binding agent, 

transcending the differences that might otherwise divide the Indonesian people. 

This integration of Sufism with nationalism showcased Hamka's nuanced 

understanding of religion as a personal journey and a communal endeavor with 

broader societal implications. 

Hamka's vision goes beyond the mere coexistence of Sufism and 

nationalism; it integrates Sufism into the very fabric of Indonesian national 

identity.42 By envisioning Sufism as a catalyst for national unity, Hamka aimed to 

instill a sense of shared purpose and belonging among Indonesians. In his view, the 

spiritual principles of Sufism were foundational to constructing a society that 

embraced diversity while maintaining a collective identity. 

The convergence of Sufism and nationalism in Buya Hamka's philosophy is 

a testament to his intellectual depth and the complexities of Indonesia's socio- 

religious landscape. His vision goes beyond a superficial coexistence, actively 

integrating Sufism as a transformative force to promote national unity and identity. 
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Hamka's philosophy remains a significant influence on the understanding of Islam 

and nationalism in the Indonesian context, emphasizing the importance of a 

holistic approach that embraces both spiritual and cultural dimensions. 

Buya Hamka's Approach to Islamic Education 

Buya Hamka, known for his multifaceted contributions to Islamic thought, 

was pivotal in shaping Islamic education in Indonesia.43 His approach to Islamic 

education was deeply rooted in traditional Islamic teachings and a commitment to 

fostering a sense of national identity. Delving into Buya Hamka's specific 

educational methodologies within an Islamic context reveals a nuanced blend of 

classical Islamic education principles and his unique contributions to educational 

philosophy. Buya Hamka's approach to Islamic education drew heavily from 

traditional Islamic teachings. He emphasized the importance of learning the 

Quran, Hadith, and other foundational Islamic sciences.44 His educational 

methodologies included memorizing and reciting the Quran, studying the life and 

teachings of Prophet Muhammad, and delving into the jurisprudential aspects of 

Islamic law (fiqh). This classical approach aimed to provide students with a solid 

foundation in the fundamental tenets of Islam. 

What sets Buya Hamka's approach apart is the integration of Sufism 

principles into Islamic education.45 He recognized the significance of Islam's 

inner, spiritual dimension and incorporated Sufism practices within the 

educational framework. Concepts such as dhikr (remembrance of God), 

meditation, and spiritual discipline were not only part of his journey but also 

encouraged as integral components of Islamic education—this emphasis on 

Sufism principles aimed to cultivate a holistic understanding of Islam beyond 

mere outward rituals. 

Beyond acquiring knowledge, Buya Hamka emphasized the importance of 

character development in Islamic education. He believed education should enrich 

the mind and nurture qualities such as compassion, humility, and integrity. This 

aligns with broader Islamic teachings emphasizing the importance of good 

character (akhlāq) as an integral part of a believer's life.46 Hamka saw cultivating 

a solid moral character as essential for improving individuals and society. 

Buya Hamka's approach to Islamic education also had a nationalistic 

dimension. He sought to instill a sense of pride and awareness of Indonesian 

culture and history among students.47 Including local culture and traditions within 

the Islamic educational framework aims to foster a solid national character. 

Hamka believed that a well-rounded education, which includes an appreciation for 

one's cultural heritage, contributes to the development of individuals who are not 

only devout Muslims but also active and responsible members of society. In 

addition to traditional teachings, Buya Hamka encouraged critical thinking within 
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the Islamic educational context.48 He believed that students should engage with 

Islamic knowledge critically, questioning and understanding the rationale behind 

religious teachings. This approach aimed to empower students to think 

independently, fostering a 

generation of individuals who could navigate the complexities of the modern 

world while remaining grounded in their Islamic values. 

Buya Hamka's approach to Islamic education is a harmonious blend of 

traditional Islamic teachings, Sufism principles, and a commitment to developing 

a strong national character. His methodologies reflect a holistic vision beyond rote 

memorization, emphasizing the integration of spirituality, morality, and critical 

thinking within the educational framework. This approach has had a lasting impact 

on Islamic education in Indonesia, contributing to the development of individuals 

who are not only well-versed in their faith but also equipped with the values and 

skills necessary for active and constructive participation in society. 

Instilling Nationalism through Hamka’s Digital Sufism Education 

In navigating the ever-evolving landscape of technological advancements 

and the digital era, Buya Hamka, an intellectual and Islamic spiritual leader in 

Indonesia, emerges as a pivotal figure in formulating a strategic approach to 

instilling nationalism through Sufism education. Buya Hamka, through his 

interpretations of Sufism, provides a fresh perspective on spiritual values believed 

to serve as the foundation for unity amid the diversity of Indonesian society.49 This 

strategy goes beyond theoretical concepts, representing a tangible effort to bridge 

cultural divides and build a robust national consciousness through digital 

education. 

First and foremost, the strategy emphasizes the universal values of Sufism 

developed by Buya Hamka. Fundamental concepts of Sufism, such as profound 

love, compassion, and spiritual enlightenment, are considered pillars that can 

foster brotherhood among individuals from different backgrounds. This emphasis 

aims to transcend cultural barriers and delve into the essence of Buya Hamka's 

Sufism teachings, serving as a strong foundation for an inclusive national 

consciousness. 

The next step in this strategy involves the integration of Buya Hamka's 

Sufism principles into digital education platforms. Technological advancements 

enable the utilization of broader and more accessible learning methods. Online 

courses, podcasts, and social media serve as channels to distribute Hamka's 

thoughts, ensuring his teachings remain alive and relevant in the ever-changing 

digital landscape. However, this strategy also faces challenges along with the 

significant opportunities presented by the digital era. One such challenge is 

ensuring the accuracy and authenticity of the disseminated digital content. To 
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widely spread Sufism values, the risk of inaccurate or distorted content must be 

minimized. Similarly, maintaining the integrity of Buya Hamka's interpretations 

without compromising the depth of his teachings is crucial. 

Another opportunity this strategy presents is the ability to create dedicated 

virtual communities centered around Sufism values. Through online discussion 

forums, social media groups, and webinars, individuals with a shared interest in 

Buya Hamka's Sufism teachings can connect and interact without being limited 

by geographical distances. Creating such communities is about distributing 

knowledge and building solidarity and unity among those seeking spiritual 

enlightenment. 

The use of interactive multimedia also becomes an integral part of this 

strategy. Virtual Reality (VR) or Augmented Reality (AR) applications can create 

immersive personal experiences with Sufism teachings.50 Through this 

technology, individuals can virtually experience Sufism rituals and practices, 

creating a more engaging learning approach and fostering a personal and profound 

connection with Buya Hamka's Sufism teachings. 

While this strategy holds significant potential to unite Indonesian society 

around universal spiritual values, it must face several challenges. It is essential to 

acknowledge that only some have equal access to digital technology, and some 

societal groups may need to be included in benefiting from this approach. 

Therefore, the strategy must be implemented inclusively, considering access 

inequalities and striving to include as many segments of society as possible. 

The strategy of instilling nationalism through Hamka’s digital Sufism 

education bridges inherited spiritual values and technological progress in the 

digital era. By balancing the universal nature of Buya Hamka's Sufism teachings 

with the possibilities offered by digital education, this strategy can significantly 

positively impact the formation of a shared national identity in Indonesia.51 Its 

success relies on technological capabilities, wise policies, inclusive efforts, and a 

commitment to preserving spiritual heritage for future generations. 
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Promoting Tolerance and Collaboration in the Digital Age 

In the dynamic landscape of the digital era, promoting tolerance and 

collaboration is crucial for building a harmonious society. This holds particularly 

true in fostering nationalism through Buya Hamka's Sufism educational lens. This 

strategy highlights the inherent values of tolerance and acceptance within Sufism 

teachings and emphasizes collaborative efforts to unite diverse communities 

through shared Sufism principles. 

One key aspect of the strategy involves the utilization of digital platforms 

to disseminate Sufism teachings that emphasize tolerance and acceptance. Online 

courses, webinars, and social media can be powerful tools to reach a broad 

audience, transcending geographical and cultural boundaries.52 This strategy 

seeks to foster a culture of tolerance in the digital landscape by spotlighting Sufism 

principles that emphasize love, compassion, and understanding. The goal is to 

create an environment where individuals from different backgrounds can 

appreciate and respect one another's perspectives. 

Furthermore, the strategy emphasizes the importance of interactive and 

inclusive digital content. Engaging multimedia experiences, such as virtual tours 

of Sufism sites or interactive discussions on social media platforms, can facilitate 

meaningful conversations about tolerance.53 By providing accessible and 

immersive content, this approach aims to create a digital space where individuals 

actively participate in discussions about acceptance and understanding. 

Collaboration lies at the heart of fostering nationalism through Sufism 

education. Initiatives encouraging cooperation between diverse communities can 

be pivotal in building a united nation.54 Digital platforms offer unique 

opportunities for such collaborations. Online forums and virtual communities 

dedicated to Sufism principles can serve as spaces where individuals from various 

backgrounds come together to share experiences, engage in dialogues, and 

collaborate on projects that promote tolerance and understanding. 

Webinars and collaborative events can also be organized to bring together 

experts, scholars, and practitioners to discuss the role of Sufism philosophy in 

fostering unity. These initiatives can reach a global audience by leveraging digital 

tools, creating a sense of interconnectedness among individuals who share a 

common interest in Sufism principles. Such collaborative efforts contribute to 

developing a collective identity rooted in the values of Sufism philosophy. 

Additionally, the strategy emphasizes the importance of educational 

programs that encourage dialogue and understanding. Digital platforms can host 

educational content that explores the intersections between Sufism philosophy and 

diverse cultural perspectives. By fostering an appreciation for cultural diversity, 
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these programs contribute to the broader goal of building a tolerant and inclusive 

society. 

While the strategy holds immense potential, it is crucial to acknowledge 

potential challenges. Ensuring the authenticity of digital content and addressing 

the risk of misinterpretations in online spaces are paramount concerns. 

Additionally, efforts must be made to overcome digital divides and ensure that 

the benefits of Sufism education in fostering tolerance reach diverse segments of 

the population. 

In conclusion, the strategies for encouraging tolerance and collaboration in 

the digital era through Buya Hamka's Sufism educational lens aim to leverage 

digital platforms to disseminate Sufism teachings. By emphasizing collaboration 

and inclusive initiatives, this approach seeks to unite diverse communities under 

the shared principles of Sufism philosophy. In navigating the digital landscape, 

these strategies contribute to the larger goal of fostering nationalism grounded in 

tolerance, acceptance, and a shared understanding of Sufism values. 
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Conclusion 

BAB V 

SIMPULAN DAN SARAN 

The strategies devised for fostering nationalism through Buya Hamka's 

Sufism educational lens in the digital era have yielded insightful results. 

Leveraging digital platforms emerged as a potent tool for disseminating Sufism 

principles, transcending geographical and cultural barriers. The widespread 

accessibility of online courses and social media facilitated the sharing of universal 

Sufism values, contributing to a broader understanding of the principles advocated 

by Buya Hamka. 

The emphasis on tolerance within Sufism teachings proved transformative 

in the digital landscape. By spotlighting love, compassion, and understanding, the 

strategies successfully cultivated a culture of tolerance in online spaces. 

Meaningful conversations flourished, engaging individuals from diverse 

backgrounds in discussions about acceptance and understanding. This outcome 

underscores the potential of Sufism education to shape attitudes that bridge 

cultural divides and foster harmony in the digital age. 

Furthermore, the collaborative initiatives outlined in the strategies played a 

pivotal role in uniting diverse communities. Virtual communities and online 

forums dedicated to Sufism principles became hubs for sharing experiences, 

engaging in dialogues, and collaborating on projects. The inclusive nature of these 

efforts fostered a sense of interconnectedness among individuals with a common 

interest in Sufism philosophy, contributing to developing a collective identity 

rooted in the values espoused by Buya Hamka. While acknowledging challenges 

such as ensuring authenticity and overcoming digital divides, the study's findings 

underscore the transformative potential of Sufism education in building a shared 

national identity in the dynamic landscape of the digital era. 
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